The Purpose of RE 

Purpose of Study statement 
High-quality RE will support pupils’ religious literacy. In the context of this syllabus, being religiously literate means that pupils will have the ability to hold balanced and well-informed conversations about religion and worldviews.3 Pupils will be able to make sense of religion and worldviews around them and begin to understand the complex world in which they live. RE is primarily about enabling pupils to become free thinking, critical participants of public discourse, who can make academically informed judgements about important matters of religion and belief which shape the global landscape.
Aims 
To know about and understand a range of religious and non-religious worldviews by learning to see these through theological, philosophical and human/social science lenses. 

To express ideas and insights about the nature, significance and impact of religious and non-religious worldviews through a multi-disciplinary approach. 

To gain and deploy skills rooted in theology, philosophy and the human/social sciences engaging critically with religious and non-reliigous worldviews. 

Pupils’ progress is assessed in relation to the purpose and aims of the subject. Therefore, this primarily concerns how well pupils are able to hold balanced and well-informed conversations about religion and worldviews. In other words, are pupils becoming more religiously literate? Attainment and progress are therefore linked to the multi-disciplinary approach to RE advocated throughout this syllabus.

RE as part of the basic curriculum 
RE supports the aims of the school curriculum which is to be balanced and broadly based. This curriculum must: 

Promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society. 
Prepare pupils at the school for the opportunities, responsibilities and experiences of later life. 

The purpose of RE is to develop religious literacy. The essential outcomes for RE are therefore related to the knowledge and understanding of religion and worldviews. There are many other desirable outcomes for RE. For example, the subject may also contribute significantly to the following broader educational aims but is distinct from and not reducible to these: 

Spiritual, moral, social and cultural development 
Personal, social, health and citizenship education 
Reading and writing 
Vocabulary development 
Spoken language 
Numeracy and mathematics 
British Values
The Prevent Duty

RE as multi-disciplinary 
RE is about developing religious literacy, therefore this syllabus promotes an understanding of religion and worldviews which best fulfils this purpose. This is one rooted in a multi-disciplinary understanding of the subject. This provides a balanced diet ensuring that pupils are seeing religion and worldviews through different lenses, and places RE within a strong, and well-established academic tradition. 

What do we mean by a discipline? 
A discipline is widely understood to have: 
An intellectual history/tradition which is manifested institutionally through higher education 
A body of knowledge founded on core concepts and theories 
A particular object of research/investigation, although this might be shared across disciplines 
Specific terminology and language to define and explain concepts 
Research methods and modes of enquiry according to its specific requirements 
A specific stance towards the nature of reality (i.e. views the world through a particular lens) 
Particular grounds upon which valid truth claims are made/ways of validating knowledge (epistemology) 
A group of intellectual followers (academics) who conduct new research in that discipline and bring changes to it over time 



What do we mean by multi-disciplinary? 
RE as an academic school curriculum subject is not itself a single discipline; instead it is rooted in a range of different disciplines or disciplinary fields. We need to understand which disciplines it draws on in order to understand the object of investigation and the research methods to employ in RE. This ensures that content chosen for RE is appropriate and well-established within academic traditions and ensures that pupils use and develop a range of subject-specific skills.

How do we understand RE as a multi-disciplinary subject? 
In this syllabus we assert that RE is rooted in three key disciplines or disciplinary fields. These are theology, philosophy and the human/social sciences. In this syllabus they are re-contextualised for the school context in the following ways:
	Theology 
	Philosophy 
	Human/Social Sciences 

	We have called this thinking through believing. It is about asking questions that believers would ask. It requires pupils to think like theologians, or to look at concepts through a theological lens. Pupils will explore questions and answers that arise from inside religions and worldviews. 
	We have called this thinking through thinking. It is about asking questions that thinkers would ask. It requires pupils to think like philosophers, or to look at concepts through a philosophical lens. Pupils will explore questions and answers raised through considering the nature of knowledge, exisitence and morality. 
	We have called this thinking through living. It is about asking questions that people who study lived reality or phenomena would ask. It requires pupils to think like human and social scientists, or to look at concepts through a human/social science lens. Pupils will explore questions and answers raised in relation to the impact of religions and worldviews on people and their lives. 



What do we mean by the disciplines of theology, philosophy and the human/social sciences?
The following three tables set out in more detail how each of these disciplines can be understood. They show the academic foundations of each discipline, their distinct ways of understanding the world, the methods they use and the body of knowledge which teachers can draw upon. They also show what the object of investigation for each discipline looks like in a school context and provide prompts for teachers and pupils to engage with the intellectual communities relating to each discipline. 





Theology We are using the phrase: Thinking through believing

	Lens though which the world is viewed 
	Research methods and ways of validating knowledge 
	Body of knowledge 
	Object of investigation within a school context 
	Intellectual community with which teachers and pupils can engage 

	Looking through the theological lens is primarily about exploring the world ontologically i.e it is about existence, being and how these relate to notions of transcendental reality 
	For example: 
Interpretation 
Authority 
Authenticity 
Reliability 
Internal consistency and coherency of texts 
Exegesis: critical explanation or interpretation of text 
Hermeneutics: interpretation of text 
	This includes: 
Textual theology: theological content of a particular genre 
Historical theology: developments of doctrine and controversies 
Systematic theology: organisation of concepts and themes in a religion 
Philosophical theology: nature of reality, the possibility of knowing God 
Comparative Theology: study of different beliefs 
Pastoral or Practical Theology: critical reflections on actions in light of beliefs 
Mystical Theology: reflections on the lived experience of God 
	Theology enables pupils to grapple with questions that have been raised by religions and worldviews over the centuries. 
It looks at where beliefs come from, how they have changed over time, how they are applied differently in different contexts and how they relate to each other. It involves investigating key texts and traditions within different religions and worldviews. It explores the ways in which they have been used as authoritative for believers and the ways in which they have been challenged, interpreted and disregarded over time. It assesses the key beliefs of religions and worldviews as well as exploring the significance of experience on the claims made by religious and non-religious people. 
	For example: 
Theology and Divinity Departments 
Departments specialising, for example, in Islamic, Jewish, Hindu studies 
Theos Think Tank 
TRS-UK 





Philosophy 
We are using the phrase: Thinking through thinking.
	Lens though which the world is viewed 
	Research methods and ways of validating knowledge 
	Body of knowledge 
	Object of investigation within a school context 
	Intellectual community with which teachers and pupils can engage 

	Looking through the philosophical lens is primarily about exploring the world epistemologically, logically and ethically i.e it is about the nature of knowledge and morality. 
	For example: 
Logic 
Reason 
Use of evidence and sources 
Insight (e.g. in some Eastern philosophies) 
	This includes: 
Philosophy of Religion: 
Beliefs about God, nature of good and evil, religious experience, ethical implications of belief 
Metaphysics: dealing with abstract concepts such as being, knowing, identity, time, space, truth, reality. 
Ethical theory and practice relating to this theory. 
	Philosophy enables pupils to grapple with questions that have been raised and answers about knowledge, existence and morality. 
It is about finding out how and whether things make sense. It deals with questions of morality and ethics. It takes seriously questions about reality, knowledge and existence. The process of reasoning lies at the heart of philosophy. Philosophy is less about coming up with answers to difficult questions and more about the process of how we try to answer them. Studying the works of great philosophers is part of developing an understanding of philosophy. It uses dialogue, discussion and debate to refine the way in which we think about the world and our place in it. Philosophy contains three fields of enquiry which are applicable to a balanced framework for RE. These are metaphysics, logic and moral philosophy. 
	For example: 
Philosophy Departments in Universities 
The Philosophy Foundation 
The Royal Institute of Philosophy 
British Philosophical Association



Human and Social Sciences 
We are using the phrase: Thinking through living.
	Lens though which the world is viewed 
	Research methods and ways of validating knowledge 
	Body of knowledge 
	Object of investigation within a school context 
	Intellectual community with which teachers and pupils can engage 

	Looking through this lens is about exploring the wider human questions raised by and about religion and worldviews, such as about belonging, exclusion, community, identity, plurality and power. It is about lived experience now and through history. The term often used for this is phenomenology, the study of phenomena. 
	Quantative and Qualitative research such as: 
Ethnography 
Use of empirical data 
Linguistics 
Observation 
Classification 
Interviews 
Survey and questionnaire 
Case studies 
Listening to the voices of others/focus groups 
	This includes: 
A collection of different disciplines, each with its own intellectual history, body of knowledge and so on. Here we are concerned with the body of knowledge related to religion, belief and worldviews contained within: 
History 
Geography 
Sociology 
Political Science 
Anthropology 
Psychology 
Law 
	The human/social sciences enable pupils to grapple with questions about the lived and diverse reality of religion and worldviews in the world. 
It explores the diverse ways in which people practise their beliefs. It engages with the impact of beliefs on individuals, communities and societies. Pupils will investigate the ways in which religions and worldviews have shaped and continue to shape societies around the world. This approach can promote better understanding of the ways in which religion and worldviews influence people’s understanding of power, gender, compassion, and so on. It also enables pupils to consider the nature of religion itself and the diverse ways in which people understand the term ‘religion’. 
	For example: 
Faith and Civil Societies Unit: Goldsmiths, University of London 
The Cambridge Inter- Faith Programme, University of Cambridge 
The Woolf Institute, University of Cambridge 
Warwick Religions and Education Research Unit, 



How do we create an RE curriculum based on this multi-disciplinary approach? 

In order that pupils can become religiously literate, it is asserted that an approach in RE that balances these disciplines is adopted. This will effectively prepare pupils for their studies in Key Stage 4 and beyond. In addition, this approach helps pupils to become well-informed and hold balanced views because they will have had the opportunity to gain a real breadth and depth of understanding and use a range of different methods to validate knowledge across the disciplines. 

Osgodby’s RE curriculum ensures that pupils have a balanced approach rooted in these disciplines by: 
Providing suggested core questions for each Key Stage relating to each of the three disciplinary lenses, in order to ensure there is a balance between the three disciplines in each phase of learning (i.e. Key Stage 1, Lower Key Stage 2, Upper Key Stage 2) 

Providing a core body of knowledge to be investigated which is rooted in each academic discipline, but contextualised for the school setting.

[image: A circular diagram with text on it

Description automatically generated]
Which religions and worldviews do we need to study in each Key Stage?
	Key Stage 
	EYFS 
	Key Stage 1 
	Key Stage 2 

	Religions and worldviews
	
1. Christianity 
2. Significant celebrations for other religious groups (Diwali and Hannukah)

	In-depth investigation of: 
1. Christianity 
2. Judaism
3. Islam 
	In-depth investigation of: 
1. Hinduism 
2. Revision of Christianity and Islam via the concepts of ‘forgiveness’, ‘community’, ‘pilgrimage’, ‘God’, ‘The Arts’ and ‘Places of Worship’. 
3. encountering worldviews (Buddhism, Humanism, atheism and agnoistic)

	School Contextualising Factors
	RE at EYFS will prepare children for the multi-disciplinary approach. 
Pupils begin to explore religion and worldviews in terms of special people, times, places and objects, as well as visiting places of worship. Pupils listen to, and talk about, religious stories which may raise puzzling and interesting questions. They are introduced to specialist words and use their senses in exploring religious beliefs, practices and forms of expression. 
	· Understanding of connections between Abrahamic religions, e.g. Christianity, Judaism and Islam. 
· The local context. 
· Provide foundations for KS2. 
	· Understanding of the beliefs and practices of a Dharmic tradition, e.g. Hinduism. 
· Understanding of connections between Abrahamic religions, e.g. Christianity, Judaism and Islam. 
· The local context. 
· Build upon learning at KS1, provide foundations for KS3. 


NB: ‘In-depth investigation’ means that these religions and/or worldviews are studied in detail. They are the focus of study in the particular key stage. 
‘Encountering’ means that aspects of this religion or worldview are studied in less detail. It may be referred to, but not studied in depth.




RE in Early Years Foundation Stage
	RE in EYFS will prepare children for the multi-disciplinary approach. 
Pupils begin to explore religion and worldviews in terms of important people, times, places and objects. Pupils listen to, and talk about, religious stories which may raise puzzling and interesting questions. They are introduced to specialist words and use their senses in exploring religious beliefs, practices and forms of expression. 

	Christianity and key celebrations for other religious groups (Diwali, Hannukah)

	Theology: Thinking through believing 
	Philosophy: Thinking through thinking 
	Human/Social Sciences: Thinking through living 

	Questions teachers might ask: 
What does this religious word mean? How do we say this religious word? 
What is this religious story about? Why might people tell this story? 
What does the word ‘God’ mean? 
What is a belief 
Why is this sacred book important? 

	Questions teachers might ask: 
What puzzles you? 
Is it real? 
What is right? What is wrong? What is ‘good’? 
What do we mean by true? 

	Questions teachers might ask: 
How do people celebrate? 
What might people use this artefact for? 
What ceremonies and festivals have you taken part in? 
What happens in [place of worship]? 
What do these symbols mean? 


	
Recognise simple religious beliefs or teachings. 
Talk about some aspects of a religious or belief story. 
Introduce key theological vocabulary such as ‘God’. 
Recreate religious and belief stories through small world play. 
Talk about sacred texts 

	
Raise puzzling and interesting questions about religious and belief stories. 
Raise puzzling and interesting questions about the world around them. 
Talk about what concerns them about different ways in which people behave. 
Say what matters to them or is of value. 
Use their senses to investigate religion and belief. 

	
Identify simple features of religious life and practice in a family context. 
Recognise a number of religious words. 
Know where some religious worldviews orginated 
Name some religious symbols. 
Name some religious artefacts. 
Talk about religious events that they see or hear about e.g. festivals, ceremonies. 
Talk about what people wear because of their beliefs. 
Visit a local place of worship. 
Talk to someone who holds a particular religious belief.


Suggested Core Questions 
The suggested core questions are rooted in each disciplinary approach, namely theology, philosophy and the human/social sciences. They take account of the research methods used in each discipline and its object of investigation. Teachers must ensure a balance of questions across the three disciplinary lenses.
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	Key Stage 1 
	Lower Key Stage 2 
	Upper Key Stage 2 

	• What do religious people say
God is like?
• Why is light an important symbol
for many religious believers?
• What do ______ remember
at ______? (E.g. what do Jews
remember at Passover?)
• What might ______ learn from
the ______ narrative? (E.g. what
might Hindus learn from the
Diwali narrative?)
• What might ______ learn from
the story of ______? (E.g. what
might Jews learn about God from
the story of Abraham?)
• What do Christians believe God
is like?
• Who made the world?
• Why does Christmas matter to
Christians?
• Why does Easter matter to
Christians?
	• What do ______ believe about
God?
• How do ______ talk about
God?
• What is the Bible and how do
people interpret it?
• Why is there so much diversity
of belief within ______?
• Where do religious beliefs come
from?
• How have events in history
shaped beliefs?
• What do Christians learn from
the creation story?
• What is the Trinity?
• Why to Christians call the day
Jesus died ‘Good Friday’?
	• How do ______ explain the
suffering in the world?
• One narrative, many beliefs:
Why do people interpret things
differently?
• How reliable are sources of authority
for believers?
• How do ______ make sense of
the world?
• What does it mean if God is holy
and loving?
• Creation and science: Conflicting
or complementary?
• Was Jesus the Messiah?
• What did Jesus do to save human
beings?
• What differences does the resurrection
make for Christians?



Philosophy
	Key Stage 1 
	Lower Key Stage 2 
	Upper Key Stage 2 

	· Why do people have different views about the idea of ‘God’? 
· What do my senses tell me about the world of religion and belief? 
· What is puzzling about the world of religion and belief? 
· What is ‘good’ and what is ‘bad’? 
· How do people decide what is right and wrong? 
· What questions do religious stories make us ask? Can we find any answers? 
· What’s the big idea? (introduction to philosophy/Socratic dialogue) 
· How did the universe come to be? 

	· What is the difference between
· believing and knowing?
· What is philosophy?
· What do we mean by ‘truth’?
· How do people make moral
· decisions?
· How do people respond to issues
· of poverty and justice?
· What kind of world should we
· live in?
· Is seeing believing?
· Can kindness/love change the
· world?
	· Why is there suffering in the
· world?
· What can we learn about the
· world/knowledge/
· meaning of life from the great
· philosophers?
· Is being happy the greatest purpose
· in life?
· Is believing in God reasonable?
· Is it possible for something to
· always be right (or wrong)?
· What does it mean to be ‘human’?
· Are angels real?
· Can people come back to life?








Human / Social Sciences
	Key Stage 1 
	Lower Key Stage 2 
	Upper Key Stage 2 

	· How do festivals/celebrations bring people together? 
· Where is the religion around us? 
· What does it mean to belong to the ______ community? 
· What happens in the daily life of a ______? 
· What does it mean to be part of a religious family? 
· Why are symbols and artefacts important to some people? 
· How do worship gatherings/ceremonies give ______ a sense of identity and belonging? 

	· What can we learn from different
· members/expressions of the
· ______ tradition?
· How do ______ express their
· religious beliefs in modern
· Britain and in ______ [name of
· country]?
· How do people express commitment
· to a religion or worldview
· in different ways?
· What difference does being a
· ______ make to daily life? What
· does it mean to be a ______?
· How do/have religious groups
· contribute to society and culture
· in the local area?
	· How do festivals/celebrations bring people together? 
· Where is the religion around us? 
· What does it mean to belong to the ______ community? 
· What happens in the daily life of a ______? 
· What does it mean to be part of a religious family? 
· Why are symbols and artefacts important to some people? 
· How do worship gatherings/ceremonies give ______ a sense of identity and belonging? 











Core Knowledge Summary Tables 
The core knowledge should be used alongside the suggested core questions for each disciplinary lens. The core knowledge is rooted in the object of investigation for each disciplinary lens.
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	Key Stage 1 (introduce)
	Key Stage 2 (develop understanding of)

	Theology: Asking questions theologians ask 

	Concepts: Creation, God, incarnation, and salvation. 
The life and teachings of Jesus. 
The Bible as a sacred text for Christians and its different genres. 
	Concepts: Creation and Fall, God (Trinity), Incarnation, and Salvation. 
The life and teachings of Jesus. 
Sources of authority such as the Bible, creeds, tradition and different genres and interpretations. 
Key teachings from important Christian thinkers. 
How events in society have influenced Christian beliefs. 

	Philosophy: Asking questions philosophers ask 

	Key philosophical vocabulary. 
Ways of reasoning. 
Make links between belief and behaviour. 
	The different views about the nature of knowledge, meaning and existence. 
The work of one key Christian philosopher 
Ethical theory, including the importance of love and forgiveness within Christian tradition. 
Christian perspectives on moral issues. 

	Human/Social Sciences: Asking questions human and social scientists ask 

	Key vocabulary associated with the study of Christianity. 
The local church(es), symbolism and artefacts as expressions of Christianity. 
The importance of rites of passage, worship gathering and celebrations. 
	Key vocabulary and global diversity associated with the study of Christianity. 
The church, worship and festivals. 
The impact of Christian teachings on daily life, the varying expressions of prayer, cultural expressions of the Christian faith and the role of the 
Christian community in charity work. 
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	Key Stage 1 (introduce)
	Key Stage 2 (develop understanding of)

	Theology: Asking questions theologians ask 

	The concept of One God. 
The life and teachings of the Prophet Muhammad. 
The Qur’an as a revealed scripture. 
	 Concepts: Tawhid, Creation, Prophethood, Revelation, Khalifah and Akirah. 
The life and teachings of the Prophet Muhammad and the Six Articles of Sunni Belief. 
The Qur’an and Hadith as sources of authority, different genres and the value of recitation. 
Key teachings from important Muslim teachers. 
The impact of the spread of Islam. 
How experiences have impacted on belief. 

	Philosophy: Asking questions philosophers ask 

	Key philosophical vocabulary. 
Ways of reasoning. 
Make links between belief and behaviour. 
	 The different views about the nature of knowledge, meaning and existence. 
Introducing ethical theory. 
Muslim perspectives on moral issues, including the idea of ‘intention’. 

	Human/Social Sciences: Asking questions human and social scientists ask 

	Key vocabulary associated with the study of Islam. 
The masjid (mosque), the Five Pillars of Islam, symbolism and artefacts. 
The role of festivals, ceremonies and Madrassah in the Muslim tradition. 
	 Key vocabulary and global diversity associated with the study of Islam. 
The masjid, the Five Pillars of Islam and the three main Muslims traditions (Sunni, Shia, Sufi). 
Diversity of expression, customs and practices within Islam and their impact on daily life. 
The importance of Ramadan, the two Eid festivals and Jummah prayers. 
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	Key Stage 1 (introduce)
	Key Stage 2 (develop understanding of)

	Theology: Asking questions theologians ask 

	 The concept of One God 
The Torah as the five books of Moses, written in Hebrew. 
The different genre contained within the first five books. 
Narratives about the lives of Jewish descendants. 
	Concepts: One God, The Covenant, Mitzvot, Atonement. 
The Torah and Talmud as sources of authority. The Hebrew Bible, TeNaCh (Torah, Nevi’im, Ketuvim) 
Importance of the Shema 
Narratives associated with the development of the Jewish tradition. 
Importance of reading the Torah out loud. 
Key teachings from important Jewish teachers 
Historical impact Jewish beliefs/culture 


	Philosophy: Asking questions philosophers ask 

	Key philosophical vocabulary 
Ways of reasoning 
Make links between belief and behaviour 
	The different views about the nature of knowledge, meaning and existence. 
Introducing ethical theory 
Jewish perspectives on moral issues including the impact of the 613 mitzvot, especially the 10 commandments. 
The importance of loving one’s neighbour. 
Gemillut Chasadim, Tzedakah, 


	Human/Social Sciences: Asking questions human and social scientists ask 

	Key vocabulary associated with the study of Judaism. 
Shabbat and the importance of the home and family life 
The role of festivals which connect with Jewish history. 
The synagogue and varying ceremonies that take place within it. 
	 Key vocabulary and global diversity associated with the study of Judaism. 
Importance of festivals for the Jewish community such as Yom Kippur. 
Symbolism and artefacts used by some Jewish people at festivals and in rituals. 
The importance and role of Shabbat and reading of the Torah 
The role of Synagogue and Cheder in the Jewish community. 
The rules of Kashrut 
The importance of Jerusalem and the Western Wall for many Jewish people. 
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	Key Stage 1 (introduce)
	Key Stage 2 (develop understanding of)

	Theology: Asking questions theologians ask 

	Hinduism is not taught discretely at KS1 but children may be exposed to some areas of Hindu thinking via assemblies / special themed days

	Concepts: Brahman, Ataman, Avatars, Ahimsa, Samsara and Karma. 
The oral tradition and the Vedas, different genre and interpretations. 
Examples of teachings of Hindu teachers. 
Examples of events and experiences which have impacted on Hindu beliefs. 

	Philosophy: Asking questions philosophers ask 

	 
	The different views about the nature of knowledge, meaning and existence. 
Introducing ethical theory. 
Introduce moral issues and consider the consequences of action in relation to karma. 
Moral and values expressed in Hindu stories. 

	Human/Social Sciences: Asking questions human and social scientists ask 

	 
	 Key vocabulary and global diversity associated with the study of Hinduism. 
Sanatan Dharma, the diversity of practice and expression and festivals. 
The impact of ahimsa, dharma and karma on daily life and beyond. 



Buddhism
	
	Key Stage 1 (introduce)
	Key Stage 2 (develop understanding of)

	Theology: Asking questions theologians ask 

	Buddhism is not taught discretely at KS1 but children may be exposed to some areas of Buddhist thinking via assemblies / special themed days

	Concepts: the Buddha, Four Noble truths, the cycle of birth, death and rebirth, and the Five Precepts. 
The varying beliefs about God. 
The Jakata tales, Tipitaka and Metta Sutta. 
Key writings of Buddhist teachers. 
How Buddha’s experience impacted on beliefs. 

	Philosophy: Asking questions philosophers ask 

	 
	The different views about the nature of knowledge, meaning and existence. 
Links between suffering and the Four Noble Truths. 
Buddhist perspectives on moral issues and consideration of the consequences of action in relation to karma. 

	Human/Social Sciences: Asking questions human and social scientists ask 

	 
	Key vocabulary and global diversity associated with the study of Buddhism. 
Meditation and study, festivals and pilgrimage and symbolism. 
Varying practice, and the importance of looking after the environment. 



Humanism
	
	Key Stage 1 (introduce)
	Key Stage 2 (develop understanding of)

	Theology: Asking questions theologians ask 

	Humanism is not taught discretely at KS1.

	Concepts: Atheism, agnosticism, rationalism, One Life, and Happiness. 
Examples of writings of Humanist thinkers. 
Diversity of Humanist thought. 
Importance of evidence. 
Absence of sacred texts and divine rules. 

	Philosophy: Asking questions philosophers ask 

	 
	The different views about the nature of knowledge, meaning and existence. 
Introducing ethical theory such as utilitarianism. 
Examples of the writing of a Humanist philosopher. 
Importance of evidence and reasoning in Humanist thought. 
 

	Human/Social Sciences: Asking questions human and social scientists ask 

	 
	 
Key vocabulary relating to the study of Humanism as a philosophy or life stance. 
Diverse practice in relation to ceremonies and cultural festivals. 
The importance of the natural world and caring for the environment. 
The importance of the arts and sciences. 
The importance of love and relationships. 



Long-Term and Medium-Term Planning

See below for our Long-Term Plan for Religious Education to view the substantive knowledge being taught during each phase. Specific learning objectives and activities are detailed on our medium-term planning documents:

	YEAR A
	AUTUMN 
	SPRING 
	SUMMER 

	EYFS
	Myself
Say what matters to them or is of value. 
· Talk about themselves during circle times. 
· Look at themselves and create a portrait.
· Talk about what makes them special
My Special Things
What might people use this artefact for?
 What do these symbols mean? 
· Look at and compare a cross and crucifix, bible and a prayer book.
My friends
Talk about what concerns them about different ways in which people behave. 


· Story – Let’s go home little bear by Martin Waddell and Barbara Firth 
Special people to me
What does the word ‘God’ mean? 
· Circle time to talk about people who are special to me
· Who might be a special person to Christians?
Special times in my life
What ceremonies and festivals have you taken part in? 
· Birth
· Baptism – role play a baptism in school
· Birthday
Special times for me and others
Talk about some aspects of a religious or belief story. 
· Advent – think about the times when we haven’t been kind
· The world – Jesus’ birth
	Special times for me and others
How do people celebrate? 
· John 2:1-12 The Wedding at Cana 
· Candlemas
Our beautiful world
Raise puzzling and interesting questions about the world around them. 
· Easter – happy and sad
· New life – rising again and growth
· Creation story
· Noah’s Ark
My life
What is right? What is wrong? What is ‘good’?
· My life within the world
· Reflection from birth and baptism to now.
· Hope and dreams



	Our special places
What happens in a church? 
· Special places to me
· Special places for Christians.
· Visit the Church with Rev. Marian Toyne
Our books are special
Why is this sacred book important? 
· Books that are special to me
· Books that are special to Christians
· Look at the Bible with Rev. Marian Toyne 
My senses
Use their senses to investigate religion and belief. 
· This element runs through all areas of the RE curriculum
· The chn will have opportunities to explore what they can see, hear and smell in our wonderful world
· There will be planned opportunities for the chn to use their senses within the classroom 

	YEAR 1/2
	Christianity – God / Community
How does a celebration bring a community together?
· Old Testament Bible stories
· Creation – Adam and Eve
· 2nd creation story - Noah
· Concept of ‘Father’ – Abraham
· Concept of ‘teacher’ – Moses
· A Christian Church  / core Christian beliefs and practices
· Christmas 

	Christianity – Being Human (The Life of Jesus)
What does the cross mean to Christians?
· Parables e.g. The Good Samaritan
· The teaching of Jesus
· Miracles
· His followers
· Chronological life story of Jesus
· Easter

	In-depth Study of Judaism
What do Jewish people remember on Shabbat?
· Key beliefs
· Practices
· Festivals
· Symbols
· Comparisons with Christianity
· Places of worship


	
YEAR 3/4
	
Hinduism – Gods and worship
How do / have religious groups contributed to society and culture?
· Home worship / puja
· Artefacts
· Mandir (Hindu temple)
· Visual symbols (Aum – ultimate reality)
· Images of Gods
· Stories – Trimurti – Brahma, Vishnu, Shiva other deities e.g. Ganesh, Lakshmi, Pavati
· Bhagavad Gita/Krishna
· Ramayana – Rama and Sita
· Celebrations: Holi, Diwali (stories, practices, food, worship)
	
Hinduism – Life Journey and belonging
Where do religious beliefs come from?
· Birth rituals
· Scared thread (Upananyana)
· Respect
· Moral values
· Samskaras
· Namkarna (naming ceremony)
· Jatakarma (welcoming a baby)
· Ear piercing (Karnavedha)
· Moksha and karma 
	
Forgiveness 
Do you have to forgive to be a ‘good’ person?
· Revisit Diwali (concept of forgiveness)
· Easter – redemption, atonement, reconciliation)
· Judaism – Yom Kippur
· Examine school values and friendship

	YEAR 5/6
	Christianity – Life Journey
How do people express commitment to a religion / worldview in different ways?
Outward signs of faith: 
· baptism / confirmation, believers baptism
· marriage vows
· wearing of a cross, ichthus (fish) symbol
· prayer
· everyday actions

	Christianity – Community
Is believing in God reasonable?
Inward expressions of faith: 

· ethics and teachings
· charity
· outreach
· ‘love your neighbour’ with examples

	Expressing Beliefs Through the Arts:
Christianity and Islam
How do Christians and Muslims interact with culture and society? (art, film, music focus)
Reasons why some people may not use pictorial representation to express belief (e.g. Muslims)
· Symbolism in Islamic art as expression of faith
· Islamic Calligraphy
· Art and links to Christianity
Spirited Arts competition run by NATRE
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	YEAR B
	AUTUMN 
	SPRING 
	SUMMER 

	EYFS
	See Year A
	

	

	YEAR 1/2
	Thankfulness / Christian belonging
What does the nativity story teach Christians about Jesus?
· A new school year
· Autumn 
· Harvest
· Holi
· Remembrance
· Christmas – thankfulness for Jesus
· Christening / belonging to a school community.
	Islam: God / Being Human
How did the universe come to be?
· Qu’ran
· Allah – Tawhid (Oneness of Allah)
· 99 names of Allah
· How is Allah described in the Qu’ran
· Muhammad
· Stories which help Muslims understand the power of Allah e.g. Night of Power, creation story

	Islam: Community / Life Journey
Why do people have different  views about the idea of God?
· Worship and belief in action – use of significant objects e.g. prayer beads, prayer mats, compass
· Worship in the home
· Respect for teachers and elders
· Festivals: Eid-Ul-Fitr, Eid-ul-Adha
· Charity
· Birth of a baby as a blessing and aqiqah ceremony
· Call to prayer (Adhaan) into baby’s ear
· Shaving of head, weighing of hair
· Comparison with Christian baptism

	

YEAR 3/4
	

Christianity: God / Being Human
What is the Trinity?
· Symbols – Trinity:
Father – revise creation
Son – revise Jesus / Christmas
Holy Spirit – Pentecost, ongoing support, Galatians 5
· Godly play – creation story
Wondering questions
Reflect the creation story in one element – words or pictures
· God the Father – psalms 121 and 139 – how is God the father represented in these psalms? What can we learn about him?
What are we learning about God the father?
What do we think about this? – Psalm 139
· Jesus Baptism (son of God) – MARK 1
God the father is heard – ‘this is my beloved son…’
What does this event tell us about – God the F, God the S?

· Bible stories – baptism and  transfiguration
	

Churches (school specific unit)
Why is there so much diversity of belief within Christianity?
· Compare and contrast 2 Christian churches e.g. buildings and artifacts 
· Worship and communion
· Eucharist
· Koinonia (worldwide Christian community)

	

Spirituality and New Religious Movements
What is philosophy? How do people make moral decisions?
· Do you have to believe in God to be good? 
· Opportunity to study Humanism / atheism and explore issues of social justice




	YEAR 5/6
	Islam: God / Life Journey
What do we mean by truth? Is seeing believing?
· Revision of Allah and importance to Muslims
· Tawhid (Oneness of Allah), Iman(faith), Ibadah (worship/belief in action, includes Five Pillars),akhlaq (behaviour, morality)
· Shahadah – statement of faith
· Allah’s attributes in the Qur’an,
· signs of Allah’s creation through nature, human beings as the best of Allah’s creation, Allah’s guidance through messengers and books
· Outward signs of belief – birth rituals (aqiqah ceremony, madrasahs)

	Islam: Being Human/Community
How do beliefs shape the identity of Muslims?
· Five Pillars of Islam - keeps
things as Allah intended them to be; binds the global Muslim community together
· Following the straight path
· Family life, roles and responsibilities
· Features of living in a Muslim family, e.g. prayer life, facilities for wudu, salah and dietary arrangements
· Role of the mosque and community- social, religious, educational, welfare centre
· Ummah - the global community of Muslims
· Sawm (Ramadan) - significance of fasting; reasons/benefit
· Prayer/Salat in the mosque – symbolic actions and meaning, prayer beads (subha), Friday prayers (Jumu’ah), Charity

	Pilgrimage
How and why does religion bring peace and conflict?
· Enquiry into journeys carried out by religious people – motivations for the journey, key destinations, practices associated with the journey, key beliefs expressed by the journey, etc.; opportunity to include local places of pilgrimage.
· The Hajj / Umrah
· Pilgrimages to Jerusalem by Christians, Muslims, Jews (link to work in Y3/4) and tourism (link to geography)
· Israel and Palestine 
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Substantive Knowledge Progression by Key Stage

	Christianity

	EYFS
	By the end of Key Stage 1
	Prior knowledge
	By the end of Key Stage 2

	pupils will know that for Christians God is a Very Important Person.
That God has a son called Jesus who he gave as a very special gift to the world. Pupils will
hear stories about Jesus and begin to build an understanding that he was special, through the
stories of his birth and death. Pupils will learn that Christians believe everyone is precious to
God and so is the world he created.
	Children should know and understand

· what Christians learn about God and Jesus from Old and new Testament stories
· the importance of key people and events
· texts from the Bible which teach Christians how they should treat others and live their lives 
· the ways in which faith has inspired Christians to make a difference in the world
· the role played by community in the Christian faith 
· the difference between worshipping with others and worshipping alone
· the different ways in which Christians show devotion and commitment to God
· what happens at key Christian festivals and why
· ways in which churches are different
· the meaning of actions and symbols associated with birth ceremonies
· what belonging means to Christians 
· how the church has a role in bringing people together, e.g. during key festivals
· 

Key Vocabulary / Concepts

· Old and New Testament
· God
· Jesus
· Parables
· Miracles 
· Disciples
· Belief
· Story
· Parables
· Creation Story - Adam and Eve
· The Greatest Commandment (Mark 12:30-31)
· The Golden Rule (Matthew 7:12
· Inspiration
· Worship
· Prayer
· Baptism
· Confirmation
· Easter
· Christmas
· Celebration
· Community
· Festival
· Church
· Christening
· Dedication
· Community
· Birth
· Festivals
· Belonging
	Questions to assess prior knowledge

· What do pupils remember about stories in the Bible and how might these link to symbolic acts, e.g. the baptism of Jesus?
· Can pupils remember some stories from the Bible about how Christians should treat others?
· What do pupils remember about Christian worship and key festivals?
· What do pupils remember about birth ceremonies and the importance Christians place upon belonging to a community?
	Children should know and understand

· how symbols in the Bible can be interpreted and how they help Christians to relate to God 
· how symbolism in the story of the baptism of Jesus reveals something about the nature of god
· that people can express their beliefs and feelings without using words
· how the concept of the Trinity can be explained and why it is important to Christians
· what Christians believe are the key attributes of God and how these are the same/different in other religions 
· how Christians reason about the existence of God and what sources of authority they use
· the different ways in which Christians demonstrate their beliefs about God
· that Christianity is a diverse world religion which expresses God’s nature in many ways
· the meaning of ‘atheist’ and ‘agnostic’
· common threads in Old and New Testament texts about how people should treat each other
· how Bible teachings have influenced people to take individual and collective action, and the impact this has had 
· the role of religious leaders in the wider community
· why communal celebration during worship and festivals is important
· why Christians value activities such as singing, praying and sharing key life events
· the names of some Christian denominations and their associated, beliefs and practices
· some of the outward signs of belonging which are meaningful to Christians 
· that certain symbols and actions have spiritual significance and are an expression of belonging to the Christian faith

Key Vocabulary / Concepts
· Trinity
· Baptism
· Dove
· Eucharist 
· Last Supper 
· Stained glass windows
· Altar/communion table
· Pulpit
· Cross/Crucifix
· Liturgy
· The Lord’s Prayer
· Symbol
· Church
· Worship
· 10 commandments
· The Beatitudes
· The Sermon on the Mount
· Denomination
· Quaker
· Methodist
· Baptist
· Evangelical
· Pentecostal 
· Koinonia
· Confirmation
· Believers’ baptism
· Marriage
· Symbolism
· Vows  
· Cross/Crucifix
· Ichthus (fish)















	Hinduism

	EYFS
	By the end of Key Stage 1
	By the End of Key Stage 2

	Children will understand that Hindus celebrate Diwali and will know about some of the ways in which Hindus celebrate Diwali.
	
	 Children should know and understand
· the names of the key Hindu scriptures and some of their themes 
· that there are different kinds of ‘truth’ in stories 
· the significance of symbols in a mandir
· that Hindus believe in one God who is symbolised in diverse forms with different images and names
· what Hindus mean by the Trimurti and Sanatana Dharma
· that devotion to Brahman, respect for family, ancestors, the environment and all living things is central to Hindu belief and practice
· why and how Hindus carry out rituals in the home
· how the concept of dharma impacts on the way Hindus live their lives
· that there are different ways in which Hindus achieve moksha
· what different symbols/objects in the mandir and home represent and how they aid worship 
· how music, story and art can express feelings, beliefs and values
· why festivals and ceremonies are important to Hindus in terms of what they represent as well as being shared experiences
· why Hindus make pilgrimages to some places considered to be sacred 
· the meaning behind key ceremonies such as namkarna (birth), jatakarma (welcoming the baby into the family), ear piercing (karnavedha), mundane (first haircut), upananyana (sacred thread ceremony)

Key Concepts / Vocabulary
· Scriptures:Vedas, Bhagavad Gita, Ramayana, Mahabharata
· Trimurti
· Aum/Om
· Ganesh
· Lakshmi
· Pavati
· Sanatana Dharma
· Brahman
· Rama and Sita
· Krishna
· Shiva
· Swastika
· Lingam
· Nandi
· Murtis
· Puja tray
· Puja
· Aarti
· Karma
· Samsara
· Moksha
· Dharma
· Ritual
· Puja
· Bhajan
· Aarti ceremony
· Prahshad
· Murtis
· Bell
· Puja tray
· Home shrine
· Diwali
· Holi
· Raksha Bandan (Rakhi ceremony)
· River Ganges
· Varanasi
· Ayodhya
· Namkarna
· Jatakarma
· Karnavedha
· Mundan
· Upananyana 
· Community
· Belonging
· Initiation

	Islam

	EYFS
	By the End of Key Stage 1
	Prior Knowledge
	By the End of Key Stage 2

	
	Children should know and understand
· why the Qur’an is special to Muslims and how this is reflected in the way it is treated
· what is meant by the Muslim belief in tawhid
· why there are 99 names of Allah
· how some stories about Muhammed and other Prophets help Muslims understand the power of God
· the meaning of Iman, Sha’adah, Akhlaq
· what Muslims believe about serving others and supporting the poor
· how faith and belief is reflected in stories about inspirational Muslims
· how faith is expressed in worship, at home and in the mosque, through the use of significant objects
· what happens during key festivals such as Eid-ul-Fitr and  Eid-ul-Adha 
· what Muslims do to celebrate the birth of a baby and the meanings attached to the actions carried out during the ceremony

Key Vocabulary / Concepts
· Tawhid (Oneness of Allah)
· Qur’an
· Muhammed
· Allah
· 99 names
· Iman
· Sha’adah
· Akhlaq
· Zakah
· Ibrahim
· Ibadah
· Prayer beads
· Prayer mats
· Compass
· Eid-ul-Fitr
· Eid-ul-Adha 
· Worship
· Aqiqah
· Adhaan
	Questions to assess prior knowledge
· What do pupils remember about the Qur’an and what it teachers Muslims about Allah?
· What do pupils remember about Muslim beliefs about service to others?
· What do pupils remember about the ways in which Muslims express their beliefs and which festivals are celebrated?
· What do pupils remember about the  Aqiqah ceremony?
	Children should know and understand
· that significant features in a mosque have links to belief and practice
· the meaning of key words such as tawhid, Iman, Ibadah, akhlaq and be aware of the significance of the Shahadah 
· how the Qur’an describes the attributes and nature of Allah
· the importance of family life, roles and responsibilities
· the influence of some contemporary Muslims
· why the Five Pillars are important and how they bind the global Muslim community together
· what the Hadith teaches about how people should be treated and how Muslims put personal and corporate responsibility into action
· that leaders of religions often work together to promote good relations within the community
· how and when Muslims pray in the mosque and what the symbolic actions mean
· the significance of key actions carried out by individuals and collectively, e.g. fasting Hajj/Umrah, wudu
· the important role played by the mosque and community, especially during special events and festivals
· that Muslims can show they belong to their faith in many different ways

Key vocabulary / concepts
· Tawhid
· Iman
· Ibadah
· A`khlaq 
· Shahadah 
· Masjid/mosque
· Calligraphy
· Dome
· Minaret
· Mimbar
· Prayer mats
· Qiblah
· Mihrab
· Allah
· Five Pillars
· Wudu
· Salah
· Hadith
· Islamic Aid
· Charity
· Sawn
· Hajj/Umrah
· Wudu
· Salat
· Subha
· Jumu’ah
· Ummah
· Masjid/mosque
· Brotherhood
· Ceremony
· Madrasah
· Family
· Community

	Judaism

	EYFS
	By the End of Key Stage 1
	Prior Knowledge
	By the End of Key Stage 2

	Children will know that Jews celebrate Hannukah and will understand some of the ways in which Jews celebrate this special time of year.
	Children should know and understand
· understand the belief in one God who created the world
· Understand the belief that the people of Israel (Jewish people) are God's chosen people
· Understand the belief that it is important to follow God's commandments (mitzvoth)
· Know that The Torah is the Jewish holy book
· Know key stories and figures from The Torah (e.g. Moses, Abraham, Adam and Eve)
· Understand that the Torah is sacred and is treated in special ways
· Know about key artefacts e.g. The yad, Torah scroll, tallit, Ner Tamid
· know about worship in the synagogue: prayer, Torah reading
· Know about Shabbat (day of rest) as well as links to the creation story, key practices associated with Shabbat
· Understand Key beliefs and symbols of Judaism
· Know about key Jewish festivals Sukkot, Hanukkah

Key vocabulary and Concepts
Covenant
Mitzvoth
Torah
Tenakh
Neviim
Ketuvim
Prophet
Yad
Ner tamid
Tallit
Shabbatrosh Hashanah
Yom kippur
Sukkot
Hannukkah
passover
	Questions to assess prior knowledge
	Children should know and understand

Revise and consolidate:
· understand the belief in one God who created the world
· Understand the belief that the people of Israel (Jewish people) are God's chosen people
· Understand the belief that it is important to follow God's commandments (mitzvoth)
· Know that The Torah is the Jewish holy book
· Know key stories and figures from The Torah (e.g. Moses, Abraham, Adam and Eve)
· Understand that the Torah is sacred and is treated in special ways
· Know about key artefacts e.g. The yad, Torah scroll, tallit, Ner Tamid
· Know about Shabbat (day of rest) as well as links to the creation story, key practices associated with Shabbat
· Understand Key beliefs and symbols of Judaism
Introduce:
· Understand the belief that God has entered into a series of contracts (covenants) with his chosen people
· know about worship in the synagogue: different styles of worship in different denominations (e.g. Orthodox, Reform, Masorti, Liberal)
· Know about some of the other important Jewish texts e.g. The Tenakh, Neviim and Ketuvim
· Know about key festivals: Rosh Hashanah, Yom Kippur, Passover

· Link to KS2 history – Y5/6 children will visit the National Holocaust Memorial Centre to explore how people of Jewish faith were persecuted. During this topic, children will revisit concepts covered at KS1.

	Worldviews

	EYFS
	By the End of Key Stage 1
	Prior Knowledge
	By the End of Key Stage 2

	
	Children should know and understand

Key vocabulary and Concepts
Buddha
Nirvana
Dharma
Karma
Eightfold path
Noble truth
Mandala
Meditation
Ethics
Morality
Atheist
agnostic

	Questions to assess prior knowledge
	Children should know and understand
· Consider the question: do you have to believe in God to be a good person?
Humanism
· Understand the main facets of the Humanist belief system
· Humanism: key principles – trusting scientific method, rejecting the idea of the supernatural, making ethical decisions on basis of reason, empathy and a concern for human beings and sentient animals, belief that in the absence of an afterlife and any overarching purpose in the universe, humans can act to give their life meaning by seeking happiness in this life and helping others to do the same
· Share practical examples of ways in which Buddhists and Humanists respond to and act on ethical issues, e.g. care of the environment, poverty, care of the elderly, etc.
· Understand atheism and agnostic belief systems
· Recognise that the word ‘good’ means different things to different people e.g. is a tsunami that floods a village a ‘good’ tsunami? What does ‘good’ look like in your school? At home? Amongst your friends? In the different religions you have studied?
· Think about how understanding what ‘bad’ is might help us understand what ‘good’ is (via the negative – understanding what something is by thinking about what it is not)
Buddhism
· Consider examples of religions and worldviews that do not have a concept of God:
Buddhism: the story of Siddhartha Gautama and his discovery of the Four Noble Truths; following the Eightfold Path as a way of escaping suffering and the cycle of birth, death and rebirth; the role of meditation and mindfulness in this process; the fact there is no God as part of this system; the Eightfold Path and the Five Precepts as moral guidance
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